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CHARTER OF THE COMMITTEE

The Public Accounts Committee (the Committee) is a Joint Standing Committee of the

Tasmanian Parliament constituted under the Public Accounts Committee Act 1970.

The Committee comprises six Members of Parliament, three Members drawn from the

Legislative Council and three Members from the House of Assembly.
Under section 6 of the Public Accounts Committee Act 1970 the Committee:

. must inquire into, consider and report to the Parliament on any matter referred to the
Committee by either House relating to the management, administration or use of public
sector finances; or the accounts of any public authority or other organisation controlled

by the State or in which the State has an interest; and

° may inquire into, consider and report to the Parliament on any matter arising in
connection with public sector finances that the Committee considers appropriate; and

any matter referred to the Committee by the Auditor-General.
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INTRODUCTION

As many of the Government responses to the Auditor-General’s recommendations
cover a number of areas, this Report should be read in its entirety to understand
the full context of the response from the Department.

This Report should also be read in conjunction with the Auditor-General’s full
report, Hansard transcripts and the attached questionnaire responses.

The Committee was provided with evidence of a significant number of programs
and initiatives aimed at supporting student attendance and engagement. A number
of initiatives have been recently implemented. The Committee was unable to
assess the impact on student outcomes of the majority of these initiatives.

The Committee makes the following over-arching recommendations:

e Measurable performance targets inform and guide the evaluation of all
Departmental programs, processes and initiatives aimed at student
attendance and engagement.

e Reporting against performance targets be provided in the Department’s
Annual Report.

e Measurable performance targets be the basis for maintaining current
and/or developing future initiatives.

e All analysis and assessment of Departmental programs and initiatives must
focus and report on student outcomes as the key measure of success or
failure and ongoing funding.

e ‘Student engagement’ be consistently defined in relevant Departmental
documentation.

CONDUCT OF THE REVIEW

The Auditor-General had undertaken a performance audit in order to form an
opinion on the effectiveness of the Department of Education’s (DoE) management
of student attendance and engagement in Years 7 to 10 and how effectively the
Department collects information about student attendance and engagement and
whether that information is used to improve students’ educational outcomes.

The audit examined information relating to full-time and part-time students in
Years 7 to 10 at Tasmanian Government high schools over the period 1 January
2014 to 31 December 2017. However, some of the data collected related to 2018,
including the school visits. Work undertaken for this audit was limited to
government schools.



The list of audit criteria in the Auditor-General’s report are:
1. What does the attendance and engagement data show?
2. Is student attendance managed effectively?
2.1 Is student attendance recorded, monitored, reported and analysed?
2.2 Is student attendance data used to inform decisions and responses?
2.3 Does DoE involve parents and others in improving student attendance?
2.4 Does DoE support and measure improvement in student attendance?

2.5 Does DoE have strategies for managing and improving student
attendance?

3. Is student engagement managed effectively?
3.1 Is student engagement recorded, monitored, reported and analysed?
3.2 Is student engagement data used to inform decisions and responses?

3.3 Does DoE involve parents and others in improving student
engagement?

3.4 Does DoE support and measure improvement in student engagement?

3.5 Does DoE have strategies for managing and improving student
engagement?

The Auditor-General’s Report also stated:

Attendance and engagement at school is essential for students to emerge equipped
with the knowledge and skills they need for the future. Consistent attendance at
school is critical to achieving positive educational outcomes and keeping students
engaged in their learning. While student attendance at school is a legal obligation of
parents and carers under the Education Act 2016, Tasmanian government schools,
in partnership with parents and carers, students and the wider community, must
provide active support for full student attendance and engagement. Therefore, it is
important that schools have effective, reliable policies, procedures and systems that
record student attendance accurately and in a timely manner, to enable schools to
identify whether any interventions or additional supports are required to promote
consistent student attendance.



Attendance is, however, only part of the equation for good educational outcomes, as
the level of participation and intrinsic interest a student shows in school is of equal
importance. Some students indicate their level of engagement through observable
signs in their behaviour (such as persistence, effort, attention) and attitudes (such as
motivation, positive learning values, enthusiasm, interest, pride in success) or
performance at school. However, research indicates that there is a significant
proportion of students who are quietly and passively disengaged from learning. These
students are behaviourally compliant and do enough work to sit above minimum
standards, so their disengagement may not be indicated in data analysis. However,
they may be disengaged to such an extent as to fall well short of reaching their full
potential.

Schools, in partnership with families, have responsibility for the engagement of each
student so that they continue to learn and reach their full potential. Tasmanian
schools are expected to make use of data, from a range of sources, that gives an
indication of students’ level of behavioural, emotional and cognitive engagement and
to identify early signs of disengagement. School staff are expected to work proactively
to ensure that the school culture, structures, programs and processes are inclusive of
all students and conducive to effective, engaged learning.!

The Auditor-General’s recommendations are contained in Section 2 of this Report,
together with Departmental responses.

The audit concluded with:

“...key elements are in place within policies, processes and systems to support DoE’s
effective management of student attendance and engagement for Years 7 to 10.
Whilst the framework for managing student attendance and engagement is
effective, it could be enhanced by further investment in improving student
attendance data quality, better defining and capturing student engagement data,
enhancing monitoring and reporting systems and establishing and monitoring
performance targets for acceptable attendance and engagement.”?

On 24 March 2021, the Public Accounts Committee resolved of its own motion to examine
the Auditor-General Report No. 8 of 2018-19 - Student Attendance and Engagement Years
7 to 10.

The Committee’s term of reference was to follow-up on the implementation of the
recommendations of the Auditor-General’'s Report and report to both Houses of
Parliament.

1 Report of the Auditor-General No. 8 of 2018-19: Student Attendance and Engagement, Years 7-10, p.1
2 Ibid, p.10




On 24 March 2021, the Committee received a briefing from the Auditor-General and
subsequently resolved to undertake a follow-up review of the Report.

The Department was asked to provide a response to the Committee detailing action(s)
taken to implement recommendations including:

1) Progress of implementation of each recommendation;

2) Any explanation for delay in implementation;

3) Rationale for not implementing/adopting recommendation if appropriate;
and

4) Any other relevant detail.

Parliament was prorogued on 26 March 2021. The Public Accounts Committee was re-
established on 22 June 2021 and the Committee resolved to continue work on the
review.

On 24 June 2021 a questionnaire was sent to the Minister for Education. The purpose of
the questionnaire was to determine the action taken by the Department of Education to
implement the Auditor-General’s recommendations.

The Department’s response to the Committee’s questionnaire was received on 20 August
2021 (attached in Appendix 1). Responses to each of the Auditor-General’s
recommendations are contained in Section 2 of this Report.

The Committee resolved to invite the Minister for Education and the Secretary of the
Department to provide additional verbal evidence at a public hearing. This was
conducted on 24 September 2021.

At the public hearing, the Hon Minister Sarah Courtney MP made a general comment in
relation to progress on implementing the audit’s recommendations:

..this audit was tabled in 2019. All recommendations were accepted by the
department and work has commenced. Obviously, COVID-19 impacted last year, so
that meant that the implementation of some of the recommendations was delayed.
However, we can update you on each recommendation as we go through. [ can
advise the committee today of the 23 recommendations, 18 are complete or
substantially underway and the remaining 5 have commenced.3

The Minister provided a table describing the status of each recommendation which is
contained in Appendix 2.

3 Transcript of evidence, 24 September 2021, Minister for Education, p.2



3 DEPARTMENTAL RESPONSES

AUDIT CRITERIA 1

What does the attendance and engagement data show?

Auditor-General Recommendation 1

Consider analysing absence data for students in each Years 7 to 10 according to educational
risk categories - particularly in schools with a low ICSEA rating — with a view to
establishing initiatives that make a positive difference for disadvantaged students.

Department of Education response to Recommendation 1

There are no nationally agreed attendance categories (including ‘risk categories’) aside
from the national reporting of students attending 90 per cent or more of the time.
However, DoE monitors and reports attendance routinely, including by examining
particular student groupings. ICSEA is a nationally used school level indicator of socio-
economic status, whereas parental education is used as an indicator at the student level.

The Department’s Executive is routinely provided with an attendance summary at the
conclusion of each term. In addition, the Executive has been presented with specific
‘research’ findings using DoEs own data, to more deeply understand and identify
attendance trends and challenges, including the link between attendance, educational
outcomes and socio-economic status (across all year groups, not just years 7-10). This
reporting is informing actions and initiatives aimed at improving student engagement (to
which attendance is a key consideration).

The School Engagement Team supports schools in building capacity to maximise
engagement. Utilising the Student Engagement Guide, leadership teams are supported to
build on their current provision and identify next steps.

Student Engagement Guide

At the public hearing on 24 September 2021, the Minister provided an update on the
Annual Student Wellbeing Survey.

The Annual Student Wellbeing Survey, a data set that was not available at the time
of this audit was undertaken, now provides us with measures of student
engagement and learning. The data shows that across our system, 82 per cent of
our students are cognitively engaged in their learning, 73 per cent of our learners
report a sense of belonging to their school and, pleasingly, 96 per cent of our
learners are emotionally engaged with their teachers. While this data provides a
positive picture of engagement, I recognise that there is still more work to do to



ensure we continue to increase the number of young people who are achieving the
goal of attending 90 per cent or more at the time.*

The Secretary of the Department provided information in relation to the link between
student attendance and the Index of Community Socio-Educational Advantage (ICSEA):

If we start with the ICSEA, the data clearly shows that the lower the ICSEA of the
school, the more likely students are not to be attending. This is saying, how are you
going to sort those students into categories of risk? They proposed a 60 per cent
threshold for being at risk. If you were below 60 per cent in terms of attending
90 per cent or more of the time, you were considered high risk. We actually think
that is too low. We think that by the time you are at 60 per cent you are in
significant trouble. We'd set that threshold at 70 per cent.

It is a model that will allow us to sort students into risk categories as another way
of analysing your being at risk of disengaging. I think, though, we've got to be really
cognisant of the fact that the attendance rate itself is a proxy that other things are
going on in your life. On the back of the sheet that the minister has tabled is a model
that I think very succinctly summarises the fact that students who are engaging
have good wellbeing, are finding the teaching and learning appropriate and are
engaging at school.

The Secretary also outlined the use of data analytics for the early identification of students at
risk of disengagement:

What that requires is something more than what the Auditor-General suggested,
which brings in data analytics. So being able to take a broad range of data and
make informed decisions about where the support is needed to get you engaging in
learning.

In terms of the future ... we are building a new case management platform that is
going to take a lot of that data which, at the moment, is long text. It is people typing
in observations and putting it into a business analytics engine that is going to allow
us to quickly flag on a range of measures. It might be your NAPLAN performance,
it might be your attendance, it might be behaviour flags, to be quickly flagging
students before they disengage; therefore being able to provide support that is
needed, rather than having to try to re-engage them once they are not attending.

And further

...Excel spreadsheets and tracking every student and giving them a risk rating in
terms of how they're tracking. We want every school to have access to that.
Cosgrove has a staff that are highly data-literate and able to do that. We need an
engine that is pushing that information out, not requiring staff to be spending time
cutting that.

4 Transcript of evidence, 24 September 2021, Hon Sarah Courtney MP, p.1
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CHAIR - ... Does the department have the data analytics capacity to do this? These
are expensive tools and you need the skills as well as the technology to do it.

Mr BULLARD - Gaining that capacity and the change in technology over the last
couple of years is helping us. Using business analytics through a Microsoft platform,
for example, is providing a much more accessible way to present data that is
dynamic. We also have a specialist team that is working on the system
improvement. So we have a team running the old systems and we have a specialist
team that is building the new system, working with schools and stakeholders to do
that.s

Committee finding

1. The Department has taken significant steps, including through the use of
data analytics, to identify at-risk cohorts in all schools.

Committee recommendation

1. The Department utilise the recently introduced data analytics to monitor
and report on the effectiveness of student engagement strategies.

5 Transcript of evidence, 24 September 2021, Tim Bullard, pp.3-4
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AUDIT CRITERIA 2

Is student attendance managed effectively?

Auditor-General Recommendation 2.

Reinforce the use of documentation and self-directed online training modules to increase the
reliability of data entry.

Department of Education response to Recommendation 2

‘Help desk’ support is centrally provided to all schools with regard to the recording of
attendance in DoE systems, and is further supported by documentation (for eg,
explanatory manuals). Attendance data is monitored centrally on a routine basis at school
level, and contact with schools is made if potential anomalies are detected to assist
schools with data entry and validation. Training is available for school staff.

An example of the measuring system progress dashboard is provided in Appendix 2.

At the public hearing, the Secretary of the Department explained measures taken to
ensure data integrity:

We have now introduced a number of steps to ensure there is greater data integrity.
By way of example, a Help Desk: if you do not know what you are doing, ring
someone. Makes perfect sense but it helps business managers who are entering data
and might have particular questions. Online training modules: when you are new
to a role and not sure what you're doing regarding attendance, you can have online
training. A higher degree of back-end auditing of the data is coming to allow the
running of analytics to see anomalies, if a child is there or not there, and then
reinforcing the school'’s business rules that need to be applied. That has been fully
implemented.

And further

Mr WILLIE - ... When I was a teacher, some teachers would fill out a paper-based
attendance sheet that would go to the office for data entry, while others who might
have been more capable with ICT would do the data entry. Is that still occurring
across schools? Is double-handling still happening? Is it all electronic now? Are all
teachers entering the data?

Mr BULLARD -We certainly provide the technology for teachers to have an app in
class, but some is still paper-based and sent to the office. It is a change management

process.

Dr BROAD - Do you think the change to that system has had an impact? Or is that
not enough?

12



Mr BULLARD - It is a really interesting question. There is a question in the data
about truancy, which is where a child has not attended and the parents expected
them to; that is a truant. That number is very low in terms of how that is coded.

I think texting is sometimes useful, as you would have seen through the report. At
one of the schools, their modus operandi was to get the data in early, and text the
parents of those who are not there. That would only work if the parents weren't
aware that the student wasn't there. But where it has been parental choice not to
send them, it has no impact whatsoever.®

Committee findings

2. Processes have been introduced to improve data integrity including self-directed
online training modules and access to a help desk.

3. Ongoing challenges remain as part of the change management process.

Auditor-General Recommendation 3

Consider using attendance information to measure DoE and school performance

Department of Education response to Recommendation 3

DoE system measurement now includes attendance as a key performance indicator and
is promoted throughout the Department. School level dashboards that include attendance
measures have been in place for around 2-3 years. Schools are encouraged through their
School Improvement Plans to identify performance measures and targets, including
attendance (particularly for those schools that have attendance challenges).

The system measurement framework contains both measures and growth targets, and for
attendance, is disaggregated by primary and secondary years.

The Secretary advised that Recommendation 3 had been completed and outlined other
performance indicators established in response to this recommendation:

CHAIR - What other performance information indicators have been implemented
as a result of this recommendation?

Mr BULLARD - In terms of a system, obviously we have always looked at attendance,
but we have not had it as a performance measure that sits there and is monitored.
Nor have we had a target attached to it. Following this report, both of those things
have occurred, so it is one of the measures.

6 Transcript of evidence, 24 September 2021, Tim Bullard, pp.6-8
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CHAIR - Is the target 90 per cent?

Mr BULLARD - The measure is the number of students attending 90 per cent or
more and the target is a growth target that all schools should be able to implement.
What we have found is that it is easy for schools to disengage. They think, well, I am
never going to get all my students there 90 per cent of the time, so this one'’s not for
me. Going and saying that you need to plot a trajectory about how you are going to
get more students there 90 per cent of the time and give yourself that target, it
might be 2 per cent for next year -

CHAIR - So, it is individualised by school.

Mr BULLARD - Individualised in terms of their school improvement planning, but
with an eye to it centrally. Next year, for the department, we have set a target, an
average of 2 per cent improvement across the board, which we think should be
achievable.

Mr STREET - I can understand looking at each school and its performance, year on
year, but we wouldn't be comparing schools with one another, would we, if most of
the factors that influence attendance are external factors to the school, which I
think you have already acknowledged they are.

Mr BULLARD - So, would we want to compare them? No, that puts them in
competition. Would we want to be pointing schools toward like schools that have
similar attributes that are performing at a higher level - absolutely. Trying to set
up those peer-to-peer relationships, which is, I understand you are really struggling
with this issue but did you know that a school that is 50 kilometres away from you
with very similar attributes is hitting it out of the park? The intent would be to join
those schools up in a learning partnership to see whether we can't expand that
learning across the system.

And further

Schools are required to set three priorities for growth in their school improvement
plans. Over the past few years we've been building that culture of school
improvement using data-informed decisions and leaving it to schools with support
from school improvement leaders to set those targets. As we continue to discuss
that target of 2 per cent we have put on ourselves for next year, there will be a
higher level of expectation on schools that they are reflecting that where required.
You don't want schools that say, well, we have hit the mark and now I am being told
I've got to go above where I am.

Mr WILLIE - Some schools would already be way above the 90 per cent.

Mr BULLARD - Some schools are absolutely there but, likewise, some schools need
to be assisted with their focus.”

7 Transcript of evidence, 24 September 2021, Tim Bullard, pp.7-9
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Committee finding

4. The Department is using attendance information to measure DoE and
school performance and is included in school improvement plans.

Auditor-General Recommendation 4

Report attendance data for each year group in annual reports.

Department of Education response to Recommendation 4

Attendance data for each school is published in the Department’s Key Data Set each year.
These are reported in year level groupings. In addition, both the Key Data Set and the
Department’s Annual Report publish attendance by each year level.

Annual report (page 25):
https://publicdocumentcentre.education.tas.gov.au/library/Shared%20Documents/Do
E-Annual-Report-2019-2020.pdf

Key Data (page 36):
https://publicdocumentcentre.education.tas.gov.au/library/Shared%20Documents/Ke
y-Data-2021.pdf

Committee finding

5. The attendance data is publicly reported for each year as recommended.

Auditor-General Recommendation 5

Analyse and report absence information on a regular and systemic basis to identify any
trends and measure the effect of initiatives to improve attendance and reduce absenteeism.

Department of Education response to Recommendation 5

The Department provided evidence regarding this recommendation in its response to
Recommendation 1.

In addition, the Committee was advised that work on the recommendation had
commenced. The Secretary of the Department added:

There is a lot of work going on in that space. This really comes down to
differentiation. How am I ensuring that [ am teaching for learning for ways that

15



meet the specific needs of learners? That can then be triaged into 'what's our
general approach to professional learning and differentiation?’, and so on.

We know that in some particular schools and some particular classrooms there are
particular challenges that need to be addressed in that space. We have 16 inclusive
practice coaches.

... They're focused on particular attributes of students who might be more difficult
to engage, or have difficulty learning. They are highly experienced in different
approaches to teaching that will accommodate those students.

And further

The other part of the puzzle is, what are you teaching? We have to accept that
traditional approaches to the curriculum do not work for every student. Students
do not necessarily want to sit in maths class and do maths. Some do.

Looking at different approaches, especially in years 9 and 10, where you can see
that disengagement starting to occur, hands-on learning - or packages of learning -
is showing dividends for re-engaging students.8

Committee findings

6. The Department has implemented initiatives to improve student engagement,
including inclusive practice coaches.

7. The Department has yet to measure and report on the impact of inclusive
practice coaches.

Committee recommendation

2. The Department measure and report on the impact of the initiatives targeted
at improving student engagement.

8 Transcript of evidence, 24 September 2021, Tim Bullard, p.10
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Auditor-General Recommendation 6

Define performance measures and targets for student attendance.

Department of Education response to Recommendation 6

See response to Recommendation 3. The system measurement framework contains both
measures and growth targets, and for attendance, is disaggregated by primary and
secondary years.

Committee finding

8. The Department advised that it has fully implemented Recommendation 6.

Auditor-General Recommendation 7

Monitor trends and establish improvement targets for students at highest educational risk.

Department of Education response to Recommendation 7

In response to several initiatives, DoE has designed and is implementing a Case
Management Platform (CMP). The CMP will enable the Department to better understand
the needs of our learners, and make data informed decisions supporting educational and
wellbeing outcomes.

The Vulnerability Management module will allow front line staff to identify students who
face a range of indicators that flag that the student may require additional supports to
engage in learning. Once the CMP is established and being used in all schools, it will
provide a tool for schools and the system to monitor and analyse attendance of highly
vulnerable students.

School-based Support and Wellbeing Teams will be able to use the CMP data to plan and
implement school strategies that support the wellbeing of all students, with a particular
focus on those students with diverse and complex needs requiring support to engage in
learning.

By implementing standardised practices and entering high quality data across all our
systems, the opportunity exists to have real time access to information and more timely
identification of learners needing support through structured analysis of information.
This includes students who may be disengaging from education and training and activate
supports to ensure they remain engaged.

The CMP technology is established, and the Vulnerability Management module will soon
be trialled with a small number of schools.

The Secretary of the Department provided the following supplementary information:

17



Think of a triangle. At the top are students who are severely disengaged and not
attending. We move down four tiers so at the bottom is more than 90 per cent of
the time. We need to understand the attendance trajectory for those students.
Schools do that but we need to make sure we can see that transparently. We can
see it at a system level but we need supports available to step in, especially when
you are in those risk categories, under 70 per cent attendance. The work under way
is taking the data and making sure we have systemic approaches that we use where
we can see those students and young people disengaging.

And further

Regarding monitoring trends and improvement targets, one thing that changed,
again another COVID-19 positive, was setting up the student wellbeing teams in
every school and having a wellbeing lead in every school. While schools were
monitoring data, they did not have one person in the school that was accountable
for that. The person was not known by the system as the intersection point. Now
every school has set up a lead and a team. That provides us with the connection
between the system supports and the school-based supports.®

Committee findings
9.  The case management system has assisted in the monitoring of trends for
students at risk.

10. Student wellbeing teams have been established in response to COVID-19 to
improve outcomes for students at the highest education risk.

Committee recommendation

3. The Department measure and report on the impact of student wellbeing teams
targeted at improving student engagement.

Auditor-General Recommendation 8

Identify and manage risks to student attendance in Years 7 to 10.

Department of Education response to Recommendation 8

9 Transcript of evidence, 24 September 2021, Tim Bullard, pp.11-12
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The Department of Education has formed a new Inclusive Practice Team to support the
educational needs of all learners, including students with autism.

The Inclusive Practice Team forms part of the Department’s broader work to improve the
impact of its student supports on wellbeing and engagement for learning.

Support and Wellbeing Teams were established in schools during 2020. One of the roles
of Support and Wellbeing Teams (as communicated in the School Support and Wellbeing
Team Guidelines and Resources document) is to analyse the school’s data (e.g. NCCD,
attendance, Student Wellbeing Survey) and use the findings to inform planning.

A copy of the ‘Guidelines for School Support and Wellbeing Teams in Schools’ is provided
in Appendix 2.

At the public hearing, Mr Bullard added:

...That dataset has become front and centre of wellbeing planning for the schools
and systems.

And

...getting the voice of the students who haven't engaged is as, or more, important
than those who are engaged. This year, we have tier 3 sites where there is
alternative learning in schools, and tier 4, which is off-site learning. They are both
included in the survey. It will be really interesting to see how those young people
are tracking and what they see as the opportunities and challenges to their
engagement. They are the ones who are obviously struggling to engage in
mainstream schooling but are, fortunately, still with us. We need to be learning
from them about what is going to help you to re-engage in a school experience.1?

The Minister provided the following additional remarks:

As Mr Bullard talked about in terms of the model of learning, there are things we
can do to increase wellbeing and engagement with learning when kids are here, but
when they're not, we have to work through a range of different strategies. The
broader work we're doing in the Youth and Wellbeing Strategy is really helpful with
that.

One of the other things that we'll see benefits of in the long term, and it will take a
while, is the work we are doing with our Child and Family Learning Centres. A big
part of things like Working Together for 3 Year Olds and the work we are doing
investing in those organisations is about the child but a lot of it is about the family
as well 11

10 Transcript of evidence, 24 September 2021, Tim Bullard, p.14
11 Transcript of evidence, 24 September 2021, Minister for Education, p.14

19



Committee findings

11. The Department advised that work on the Auditor-General’s
Recommendation 8 to identify and manage risks to student attendance in
Years 7 to 10 had substantially commenced.

12. Inclusive practice teams have recently been implemented and it is too
early to evaluate their effectiveness.

Committee recommendation

4. The Department measure and report on the impact of inclusive practice
teams targeted at improving student engagement.

Auditor-General Recommendation 9

Consider providing further clarity to schools regarding the inclusion of targets in school
improvement plans for improved parent, community and stakeholder engagement.

Department of Education response to Recommendation 9

As part of school improvement planning processes, school leadership teams have been
provided with data in relation to parent and community engagement through the annual
parent satisfaction survey.

Schools are expected to self-assess against the National School Improvement Tool,
including Domain 9 which is School-Community Partnerships. A target setting document
has been developed to support school improvement planning.

In 2019-20, the Tasmanian Government committed to implementing the
recommendations of the 2019 Family Engagement Review.

There were three recommendations made in the Review to improve family engagement
across schools and the Department. The Department has worked collaboratively with
stakeholders to develop the Together with Families approach, which includes clear
expectations for staff to:

e build strong and trusting relationships with families

e be guided by our engagement principles; to be caring, purposeful, inclusive, genuine,
responsive and effective

e be deliberate about how we engage families in decision making.
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A family engagement project officer has been employed to facilitate improved family
engagement practice. Resources, tools and information are available to staff to build their
skills and knowledge in engaging with families.

The Families and Us: Together with Families Australian Research Alliance for Children
and Youth (ARACY) Pilot Project (pilot project) commenced in February 2021 and is
providing targeted support to ten sites including schools, libraries, and child and family
learning centres until June 2022.

These sites are supported to implement the evidence-based parent engagement
guidelines developed by ARACY to improve family engagement in learning.

Throughout the 18-month pilot project, the Family Engagement Project Officer will
continually review the progress of sites involved in the pilot project to inform future
practices and decision making.

Mr Bullard provided an update on the progress of the project:

..we have had a project underway with families. We know in school improvement
- if you look at the National School Improvement Tool, which is a nationally
endorsed document, that family engagement is a big driver of education outcomes.
It makes perfect sense. We hadn't been explicit around what we expected the
schools to do. We have now got it together with a families approach which has
expectations of schools in relation to engaging with families. It is not a 'nice to do’,
it is a 'must do'. Then we have the support in place to assist them to do it again.
Some do it incredibly well; others are still on a growth curve.12

Committee findings

13. The Department has implemented a number of processes and projects
aimed at improving family engagement. A family engagement review
was conducted in 2019.

14. A target-setting document has been developed to support student
planning.

15. The Committee did not receive any evidence of the effectiveness of family
engagement programs to date, noting that some had only recently been
implemented.

Committee recommendation

5. The Department measure and report on the impact of family engagement
programs and processes targeted at improving student engagement.

12 Transcript of evidence, 24 September 2021, Tim Bullard, p.16
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Auditor-General Recommendation 10

Complete the implementation of the initiative to review and revise the school improvement
framework.

Department of Education response to Recommendation 10

Development of Our Approach to School Improvement is underway. It will include three
elements:

1.  Model of school improvement to provide a picture of the interconnected core
components of Our Approach to School Improvement.

2. Supporting policy guidance to help schools implement Our Approach to School
Improvement. The policy guidance includes reference to how school improvement
is measured, including through the use of the Measuring System Progress and
Measuring School Progress Dashboards, which include outcomes, indicators and
growth targets that relate to school improvement, including indicators related to
attendance.

3.  Explicit statements of expectations and supports for schools in relation to each of
the key drivers of Our Approach to School Improvement - Learning, Teaching and
Leading, noting that at this stage there are no explicit expectations in relation to
attendance, but this will be considered through the ‘test, try and learn’ phase in
2022.

It is intended that these documents are all released as ‘provisional’ to guide schools’
practice in 2022, while at the same time providing the opportunity to test, try and learn
from their implementation and build system expectations in relation to school
improvement.

Mr Bullard added the following:

... every school has to undertake a data-informed school improvement process. This
approach means being more explicit in some of those things, such as a focus on
attendance and engagement that we will need to see in those plans.13

Committee finding

16. The initiative to review and revise the school improvement framework
has been commenced.

13 Transcript of evidence, 24 September 2021, Tim Bullard, p.17
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Auditor-General Recommendation 11

Include development of performance targets and measures as part of the revision of the
school improvement framework.

Department of Education response to Recommendation 11

See response to Recommendation 10.

Auditor-General Recommendation 12

Include targets and measures for attendance rates and levels for Years 7 to 10 for Tasmania
in school improvement plans.

Department of Education response to Recommendation 12

See response to Recommendation 10.
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AUDIT CRITERIA 3
Is student engagement managed effectively?

Auditor-General Recommendation 13

Continue to develop ASPIRE focusing on further detail and setting targets for improved
attendance in Years 7 to 10.

Department of Education response to Recommendation 13

See response to Recommendation 3.

Mr Bullard provided an update on the current status and plans for the dashboard:

... Every school has access to that dashboard. We're now looking to move to an
updated version of that which will allow greater interrogation of the data to show
growth trends, et cetera.l*

The Committee was provided with an example of the ASPIRE dashboard display.

Committee finding

17. The ASPIRE dashboard has been updated to allow for greater
interrogation of the data.

Auditor-General Recommendation 14

Develop a system to identify signs of disengagement and tools to be used by schools for
structured analysis of information

Department of Education response to Recommendation 14

In response to several initiatives, DoE has designed and is implementing a Case
Management Platform (CMP). The CMP will enable the Department to better understand
the needs of our learners, and make data informed decisions supporting educational and
wellbeing outcomes.

The Vulnerability Management module will allow front line staff to identify students who
face a range of indicators that flag that the student may require additional supports to
engage in learning. Once the CMP is established and being used in all schools, it will
provide a tool for schools and the system to monitor and analyse attendance of highly
vulnerable students.

14 Transcript of evidence, 24 September 2021, Tim Bullard, p.17
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School-based Support and Wellbeing Teams will be able to use the CMP data to plan and
implement school strategies that support the wellbeing of all students, with a particular
focus on those students with diverse and complex needs requiring support to engage in
learning.

Research indicates that vulnerability indicators such as 'out of home care' and
‘experiencing housing instability' can contribute to levels of disengagement.

By implementing standardised practices and entering high quality data across all our
systems, the opportunity exists to have real time access to information and more timely
identification of learners needing support through structured analysis of information.
This includes students who may be disengaging from education and training and activate
supports to ensure they remain engaged.

The CMP technology is established, and will soon be trialled with schools.

Link to the authenticated Case Management Platform for appropriately authorised users.

Annual Student Wellbeing and Engagement Survey

The annual student satisfaction survey has been replaced with the Student Wellbeing and
Engagement Survey (SWES). This survey is administered annually across all Government
schools for students in years 4-12. Schools use this data (along with other available data)
to inform their School Improvement Plans.

Four indicators from the SWES are included in the System Progress Measures with
associated growth targets.

Student Engagement Team

The Student Engagement Team supports schools to build capacity to maximise student
engagement. School leadership teams are supported to use the Student Engagement
Guide to map their current provision and identify next steps. Over 90 per cent of schools
engaged with the Student Engagement Team during 2020/21.

Mr Bullard provided additional clarification:

Really, this is asking us: can you see pockets of good practice which sit outside the
norms? So, which schools have got higher levels of attendance and engagement than
like schools and what are they doing? We have referenced there one aspect of that,
which is the support for trauma, which has gone out to schools to fund the initiatives
that they have come up with around supporting students that are at that pointy end.
Because that is being run systemically and systematically, we are now able to go back
and look at the success of those interventions, or otherwise. So, it has been an action
research project across those schools.15

15 Transcript of evidence, 24 September 2021, Tim Bullard, p.19
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Committee findings

18.  The Department has developed and implemented the CMP to be piloted with
schools.

19. The Student Wellbeing and Engagement Survey provides for a structured
analysis of data.

20.  Over 90% of schools engaged with Student Engagement teams in 2020/21.

Committee recommendations

6. Initiatives designed to identify disengagement and the tools to monitor
these should be annually assessed for effectiveness and their impact on
student outcomes.

7. Impacts on student outcomes of initiatives to identify disengagement be
reported in the DoE Annual Report.

Auditor-General Recommendation 15

Consider undertaking further work to clarify and agree on the information to be recorded,
reported and monitored regarding student engagement and establishing improvement
targets.

Department of Education response to Recommendation 15

The Student Engagement Team will undertake further work in 2022 that aims to
understand and improve how schools identify and respond to students at risk of
disengagement.

Committee findings

21. The response provided by the Department in relation to the Auditor-
General’s recommendation 15 was not consistent with previous responses
indicating that work was underway in the areas of student engagement
and established improvement targets.

22. The Committee did not receive evidence that demonstrated the
effectiveness of Student Engagement teams on student outcomes.
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23. The Department did not provide documentation evidencing the
information to be recorded, reported and monitored regarding student
engagement and established improvement targets.

Committee recommendation

8. Evaluation of the effectiveness of current programs and processes be
undertaken to guide further work undertaken in 2022 with regard to
student engagement.

Auditor-General Recommendation 16

Undertake a benefits analysis to determine the level of success of interventions and
determine where best to invest funds using measurable performance targets.

Department of Education response to Recommendation 16

The Model for Supporting Students Impacted by Trauma provides 33 schools with
targeted funding over two years (2020 - 2021) to build capacity in their school to support
students impacted by trauma.

The impact of this work is measured using a range of student data sets including the
annual Student Wellbeing and Engagement Survey, behaviour data, attendance data and
suspension data.

This information is used to strengthen the system response to supporting the most
vulnerable students to engage in learning.

The Department of Education is currently undertaking a review and evaluation of this
component of the Model, to determine the level of success of the targeted interventions
implemented by this group of schools.

The review will inform decision making about future allocation of resources to support
students impacted by trauma to engage in learning.

The review will provide recommendations for use of program resources to support
quality outcomes for students and build capacity of staff, and to improve program
alignment with inclusive practice in schools in support of complex and individual learning
needs.

* Attached document: Supporting Students Impacted by Trauma (see Appendix 2)

Committee findings
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24.  The Department is currently undertaking a review of the pilot program on
Supporting Students Impacted by trauma.

25. The Committee did not receive evidence of a benefits analysis of the level
of success and other interventions.

Committee recommendation

9. The Department address the Auditor-General’'s Recommendation 16
across all interventions using measurable performance targets.

Auditor-General Recommendation 17

Consider how information regarding student engagement can be monitored and analysed
to better support DoE and school decisions and processes.

Department of Education response to Recommendation 17

The annual student satisfaction survey has been replaced with the annual Student
Wellbeing and Engagement Survey (SWES). This survey is administered across all
Government schools for students in years 4-12. Schools use this data (along with other
available data) to inform their School Improvement Plans.

Four indicators from the SWES are included in the System Progress Measures with
associated growth targets.

Data collection of student wellbeing and engagement:
https://www.education.tas.gov.au/about-us/projects/child-student-wellbeing/student-

wellbeing-survey-3/

Committee finding

26.  The Student Wellbeing and Engagement Survey is a single example that
addresses the Auditor-General’s Recommendation 17.

Committee recommendation

10. System progress measures with associated growth targets be
implemented across all student attendance and engagement initiatives.

Auditor-General Recommendation 18
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Ensure schools use information that identifies issues that most affect student engagement
when preparing school improvement plans.

Department of Education response to Recommendation 18

The Student Engagement Team support school leadership teams to utilise the Student
Engagement Guide to map their current provision and identify next steps.

The Student Engagement Team and School Improvement Team are collaborating to
determine how best to support schools to identify issues affecting student engagement
when preparing school improvement plans.

The annual Student Wellbeing and Engagement Survey provides schools with data (by
Year and School Level) to use in school improvement planning on key elements of
engagement, including:

- School Climate

- Cognitive Engagement

- School Belonging

- Emotional engagement with teachers

The quality and extent of implementation of the Student Wellbeing and Engagement
Survey across Tasmania is comparable to other national and international surveys in
terms of participation rate and school involvement. Many other studies collect
information from representative samples but census-type collections which seek to
include the views of all young people are rare.

Despite the impacts of COVID-19, all eligible schools (except for Ashley School) undertook
the SWS in either Term 1 or Term 3 2020.

Approximately 30 000 individual students completed the survey atleast once in 2020 (76
per cent of Year 4 - 12 students).

Three data sets are required to determine trends. As such, the 2021 survey data will
provide more of an indication of key wellbeing issues across the state.

Schools are supported to analyse their wellbeing data for school use in school
improvement, including examples of triangulating it with other key data sets such as
attendance, in post-survey workshops.

Mr Bullard provided some additional information:

It is providing more datasets to schools. It is providing accountability for schools to
be using those, which we have through the Child and Student Wellbeing leads, and
then it is actually providing the support to interpret it. At the moment, it is
interpretation. A lot of that is done one-to-one, so a school improvement leader or
a student support leader is in there discussing it with you.
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We need to be better using technology, so you don't have to go looking for it.
Wouldn't it be great if a classroom teacher could open up their iPad and see that
there are two kids in their class at risk of not doing well in NAPLAN in year 57

...then you go to the next stage, and here are some possible supports you can put in
place that would assist.16

Committee findings

27.  The data collected via SWES can be used to identify cohorts of students at
risk of disengagement.

28.  Ongoing work is being undertaken by the Department to enable classroom
teachers to identify at-risk students and direct them to possible supports.

29. The Student Wellbeing and Engagement Survey partly addresses the
Auditor-General’s Recommendation 18.

Auditor-General Recommendation 19

Align satisfaction survey questions to issues that most affect student engagement to provide
meaningful information to determine actions.

Department of Education response to Recommendation 19

As per the response to recommendation 17 the annual satisfaction survey has been
replaced with the Student Wellbeing and Engagement Survey (SWES). This survey is
administered across all Government schools for students in years 4-12. Schools use this
data (along with other available data) to inform their School Improvement Plans.

A draft Approach to Student Engagement has been developed with clearly defined
alignment between the SWES questions and key elements of student engagement. This
resource is expected to be completed in Term 4 2021.

Committee finding

30. Workis in progress to implement the Auditor-General’s Recommendation
19.

16 Transcript of evidence, 24 September 2021, Tim Bullard, p.21
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Auditor-General Recommendation 20

Complete the implementation of the initiative to revise and review the school improvement
framework.

Department of Education response to Recommendation 20

See response to Recommendation 10.

Auditor-General Recommendation 21

Ensure teachers are provided with professional learning and development that focuses on
maintaining student engagement.

Department of Education response to Recommendation 21

The Student Engagement Team has developed a number of online modules with regard to
developing effective student engagement practice.

From 2022, the content expertise will continue to sit with the Student Engagement Team,
while a lens of design and delivery, as required will be provided by the Professional
Learning Institute (PLI) as a consultancy.

Modules will be listed on the PLI website as a program without enrolments.

Each year modules will be reviewed by the Student Engagement Team and as a system to
determine who is doing the modules and send them feedback as part of planned
development. Modules have been delivered by Student Engagement Project Officers to
41 schools across the state.

At the public hearing, Mr Bullard provided some additional comments in respect of
professional learning:

We found, during COVID-19, that 'just in time' professional learning works a lot
better than coming out for two days and having a dose of something that you might
think is of interest and trying to modularise that. Sometimes it might be pre-
recorded, but more and more we will move into having, say, professional learning
on trauma-informed practice 10 times during this year, and then the coaches are
out there saying, 'l think it might be something that will benefit you for where you
are at the moment with the student cohort that you are supporting, and the student
engagement team'.

CHAIR - Do you monitor the number of teachers who take up that opportunity?
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Mr BULLARD - Yes, absolutely. Ifitis a '‘push’-ie. I need to enroll - all of that data
is collected; some of these would be on the website. There is a small vignette - or '15
minutes of your day'; I don't know that we monitor who has done those.1?

Committee finding

31. Theapproach taken to professional learning changed during the COVID-19
pandemic and been more targeted and accessed on an as-needs basis.

Committee recommendation

11.  The Department monitor feedback from school staff on the effectiveness
and uptake of professional learning under the current model.

Auditor-General Recommendation 22

Provide opportunities for less effective teachers to observe more effective teachers in the
classroom and provide mentoring opportunities with a view to improving teacher
performance.

Department of Education response to Recommendation 22

Lead Quality Teaching Coaches provide at the shoulder support for teachers and in school
coaches. This coaching model is currently being piloted in 19 schools and includes:

1. Modelling in classrooms (with teachers observing)

2. Co-planning and co-teaching

3. Supporting in collaborative teams with planning learning sequences, task
selection, looking/listening for evidences of learning in work samples and data.

In addition, the Inclusive Practice Team (formed in Term 2, 2021) is focused on building
the capacity of schools to develop and maintain inclusive learning cultures that support
the educational outcomes of learners with diverse needs. The Inclusive Practice Team
uses a coaching model of practice to influence improved teacher and school inclusive
practice.

Mr Bullard spoke of the process of providing support and professional development to
teachers:

17 Transcript of evidence, 24 September 2021, Tim Bullard, pp.21-22
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...We have had to learn quickly regarding approaches that will ensure that teachers
continue to feel supported in their practice, rather than being scrutinised or
criticised for the work they are doing.

...It is confronting for teachers to have someone else in their classroom. We quickly
discovered that coming in with your little vignettes of advice, from when I was a
teacher, didn't work. The lead coaches are trained in adult coaching methodology,
but it is the 'show me', I will show you, I will do it with you and now I will watch you
do it' that we are putting in place. That seems to work culturally and we're seeing
some positive improvements in practice.

Getting teachers to work with the teacher in the next-door room has benefits. In
schools now you'll see professional learning communities where you 're sitting with
the other grade 5 teachers, planning and talking about your approach and what
you're going to do and working with them on delivery. Mr Willie has spoken about
high-performing teachers. They are fantastic. We need to lift the whole profession
to that standard. It is an ongoing process.

CHAIR - How are you monitoring and reporting on the outcomes of this?

Mr BULLARD - With the lead coaches, it is around feedback and working together.
We're not at the point where we would be monitoring particular teacher
performance in their class.

CHAIR - No, I'm not talking about monitoring teacher performance - I suppose it is
in a way - are you monitoring, or observing for improvement, as a result of this?

Mr BULLARD - Yes.
CHAIR - How are you measuring that then?

Mr BULLARD - It is through the coaches who are looking at what work is going on.
It is through the school improvement leaders going into schools and seeing what is
going on. It is also through external school review. We have a team that goes
around schools on a revolving cycle. I have been on one of those and it is a very
comprehensive process, looking at data, looking at teacher performance and
talking to students about what their experience is. Over time we will build that.

CHAIR - The outcomes of students?

Mr BULLARD - Outcomes of students front and centre. A lot of quantitative analysis
is done back at base, but it is the qualitative stuff that you hear when you are out
on the ground, which is of benefit.

And further

..We are also a lot more explicit about the fact that everyone is growing and
learning. We use exit surveys and teachers will be quite explicit, like, ' want to know
how did you find today's lesson?' You can have an exit ticket on an app or physically
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where you say, 'You talk too much, you didn't ask enough questions, I didn't know
what you were going on about'. We never would have done that. This idea of
growing and learning together is a core value of the department. We want teachers
to say, 'l am learning the same time as you are learning'.18

Committee finding

32. The Department has responded effectively to the Auditor-General’s
Recommendation 22.

Auditor-General Recommendation 23

Ensure the development of a risk register that identifies risks to student engagement and
which also develops mitigation strategies for any identified risks.

Department of Education response to Recommendation 23

See response to Recommendation 14.

Mr Bullard further advised:

CHAIR - ... 'Ensure the development of a risk register, identifies risk to student engagement
which also develops mitigation strategies for any identified risks'. Have you developed the
risk register?

Mr BULLARD - We are doing a whole-of-agency reset of the strategic risk register. This is
part of it.1?

Committee finding

33. The Department has responded effectively to the Auditor-General’s
Recommendation 23.

CONCLUDING COMMENTS
As a general conclusion, Mr Bullard provided the following statement:

Mr WILLIE - If there was a follow-up audit by the Auditor-General, you are very
confident he would agree with the 18 [recommendations] that you stated had been
completed?

18 Transcript of evidence, 24 September 2021, Tim Bullard, pp.22-24
19 Tbid
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Mr BULLARD - Am [ confident? Yes. I am conservative in the way that we mark
this. Hopefully you've heard from me that there are a couple you might want to
close off, such as continuing to use the student wellbeing data. I am not going to
close it off because is that ever finished? Where there was a tangible tidy up of
systems, I'm very confident in saying completed. Where it says have a system to
measure engagement, we do have one now but we also need to keep revisiting,
updating and upgrading it.20

’/}vm\ﬂ/
l\ N

Hon Ruth Forrest MLC
Chair
19 November 2021

20 Transcript of evidence, 24 September 2021, Tim Bullard, p.25
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APPENDIX |

Minister for Education

Minister for Skills, Training and Workforce Growth
Minister for Disability Services

Minister for Children and Youth

Minister for Hospitality and Events

Level 5, 4 Salamanca Place, Hobart

GPO Box 123 HOBART TAS 7001 Australia

Phone: +61 3 6165 7794
Email: sarah.courtney@dpac.tas.gov.au

Our Ref. MIN21/19146

Hon Ruth Forrest MLC

Chair

Parliamentary Standing Committee of Public Accounts
ruth.forrest@parliament.tas.gov.au

Dear Ms Forrest

Tasmanian
Government

20-Aug-202 |

Thank you for your letter dated 24 June 2021 requesting an update on progress toward implementation
of the recommendations of the Auditor General Report No 8 of 028-19: Student Attendance and

Engagement Years 7 to 10 (the Report).

Please find attached my response to the Report's recommmendations.

| appreciate the extra time provided by the Parliamentary Standing Committee of Public Accounts to
prepare a response. | am advised that | have been invited to appear before the Committee and | look
forward to attending with relevant Departmental officials to provide further information and context.

Yours sincerely

Hon Sarah Courtney MP
Minister for Education

Encl
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AUDIT CRITERIA |- What does the attendance and engagement data show?

Recommendation | - Consider analysing absence data for students in each Years 7 to 10 according to educational
risk categories - particularly in schools with a low ICSEA rating — with a view to establishing initiatives that make a
positive difference for disadvantaged students.

Department of Education response:

There are no nationally agreed attendance categories (including ‘risk categories’) aside from the national reporting of
students attending 90 per cent or more of the time. However, DoE monitors and reports attendance routinely,
including by examining particular student groupings. ICSEA is a nationally used school level indicator of socio-
economic status, whereas parental education is used as an indicator at the student level.

The Department'’s Executive is routinely provided with an attendance summary at the conclusion of each term. In
addition, the Executive has been presented with specific ‘research’ findings using DoEs own data, to more deeply
understand and identify attendance trends and challenges, including the link between attendance, educational
outcomes and socio-economic status (across all year groups, not just years 7-10). This reporting is informing actions
and initiatives aimed at improving student engagement (to which attendance is a key consideration).

The School Engagement Team supports schools in building capacity to maximise engagement. Utilising the Student
Engagement Guide, leadership teams are supported to build on their current provision and identify next steps.

Student Engagement Guide:

EPARTMENT OF
EDUCATION
leavners firsh

Student Engagement Guide
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AUDIT CRITERIA 2 - Is student attendance managed effectively?

Recommendation 2 - Reinforce the use of documentation and self-directed online training modules to increase the
reliability of data entry

Department of Education response:

‘Help desk’ support is centrally provided to all schools with regard to the recording of attendance in Dok systems,
and is further supported by documentation (for eg, explanatory manuals). Attendance data is monitored centrally on
a routine basis at school level, and contact with schools is made if potential anomalies are detected to assist schools
with data entry and validation. Training is available for school staff.

Measuring system progress dashboard
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Recommendation 3 - Consider using attendance information to measure DoE and school performance.

Department of Education response:

Dok system measurement now includes attendance as a key performance indicator and is promoted throughout the
Department. School level dashboards that include attendance measures have been in place for around 2-3 years.
Schools are encouraged through their School Improvement Plans to identify performance measures and targets,
including attendance (particularly for those schools that have attendance challenges).

The system measurement framework contains both measures and growth targets, and for attendance, is
disaggregated by primary and secondary years.

Measuring System Progress . o ©:

Recommendation 4 - Report attendance data for each year group in annual reports.

Department of Education response:

Attendance data for each school is published in the Department’s Key Data Set each year. These are reported in
year level groupings. In addition, both the Key Data Set and the Department’s Annual Report publish attendance by
each year level.

Annual report (page 25): https://publicdocumentcentre.education.tas.gov.au/library/Shared%20Documents/DoE-
Annual-Report-2019-2020.pdf
Key Data (page 36): https://publicdocumentcentre.education.tas.gov.au/library/Shared?%20Documents/Key-Data-

202 |.pdf

Recommendation 5 - Analyse and report absence information on a regular and systemic basis to identify any trends
and measure the effect of initiatives to improve attendance and reduce absenteeism.

Department of Education response:
See response to Recommendation |.
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Recommendation 6 - Define performance measures and targets for student attendance.

Department of Education response:
See response to Recommendation 3. The system measurement framework contains both measures and growth
targets, and for attendance, is disaggregated by primary and secondary years.

Recommendation 7 - Monitor trends and establish improvement targets for students at highest educational risk.

Department of Education response:

In response to several initiatives, DoE has designed and is implementing a Case Management Platform (CMP). The
CMP will enable the Department to better understand the needs of our leamers, and make data informed decisions
supporting educational and wellbeing outcomes.

The Vulnerability Management module will allow front line staff to identify students who face a range of indicators
that flag that the student may require additional supports to engage in learning. Once the CMP is established and
being used in all schools, it will provide a tool for schools and the system to monitor and analyse attendance of highly
vulnerable students.

School-based Support and Wellbeing Teams will be able to use the CMP data to plan and implement school
strategies that support the wellbeing of all students, with a particular focus on those students with diverse and
complex needs requiring support to engage in leaming.

By implementing standardised practices and entering high quality data across all our systems, the opportunity exists
to have real time access to information and more timely identification of learners needing support through structured
analysis of information. This includes students who may be disengaging from education and training and activate
supports to ensure they remain engaged.

The CMP technology is established, and the Vulnerability Management module will soon be trialled with a small
number of schools.

Link to the authenticated Case Management Platform for appropriately authorised users.

Recommendation 8 - Identify and manage risks to student attendance for years 7 to 10.

Department of Education response:
The Department of Education has formed a new Inclusive Practice Team to support the educational needs of all
learners, including students with autism.

The Inclusive Practice Team forms part of the Department’s broader work to improve the impact of its student
supports on wellbeing and engagement for learning.

Support and Wellbeing Teams were established in schools during 2020. One of the roles of Support and Wellbeing
Teams (as communicated in the School Support and Wellbeing Team Guidelines and Resources document) is to
analyse the school’s data (e.g. NCCD, attendance, Student Wellbeing Survey) and use the findings to inform planning.

——
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The next step in this work will be to embed Support and Wellbeing Teams in all Tasmanian Government Schools to
serve as the primary mechanism for identifying and responding to diverse student needs.

School-based Support and Wellbeing Teams will have a key role in monitoring the attendance of and communication
with vulnerable students. This will include planning and implementing school strategies that support the wellbeing of
all students, with a particular focus on interventions that support student engagement in learning.

Recommendation 9 - Consider providing further clarity to schools regarding the inclusion of targets in school
improvement plans for improved parent, community and stakeholder engagement.

Department of Education response:
As part of school improvement planning processes, school leadership teams have been provided with data in relation
to parent and community engagement through the annual parent satisfaction survey.

Schools are expected to self-assess against the National School Improvement Tool, including Domain 9 which is
School-Community Partnerships. A target setting document has been developed to support school improvement
planning.

In 2019-20, the Tasmanian Government committed to implementing the recommendations of the 2019 Family
Engagement Review.

There were three recommendations made in the Review to improve family engagement across schools and the
Department. The Department has worked collaboratively with stakeholders to develop the Together with Families
approach, which includes clear expectations for staff to:

. build strong and trusting relationships with families

. be guided by our engagement principles; to be caring, purposeful, inclusive, genuine, responsive and
effective

. be deliberate about how we engage families in decision making.

A family engagement project officer has been employed to facilitate improved family engagement practice.
Resources, tools and information are available to staff to build their skills and knowledge in engaging with families.

The Families and Us: Together with Families Australian Research Alliance for Children and Youth (ARACY)Pilot
Project (pilot project) commenced in February 2021 and is providing targeted support to ten sites including schools,
libraries, and child and family learning centres until June 2022.

These sites are supported to implement the evidence-based parent engagement guidelines developed by ARACY to
improve family engagement in learning.

Throughout the |8-month pilot project, the Family Engagement Project Officer will continually review the progress
of sites involved in the pilot project to inform future practices and decision making.

Recommendation |0 - Complete the implementation of the initiative to revise and review the school improvement
framework.

Department of Education response:

Development of Our Approach to School Improvement is underway. It will include three elements:

|. Model of school improvement to provide a picture of the interconnected core components of Our Approach to
School Improvement

2. Supporting policy guidance to help schools implement Our Approach to School Improvement. The policy
guidance includes reference to how school improvement is measured, including through the use of the
Measuring System Progress and Measuring School Progress Dashboards, which include outcomes, indicators and
growth targets that relate to school improvement, including indicators related to Attendance.

3. Explicit statements of expectations and supports for schools in relation to each of the key drivers of Our
Approach to School Improvement — Learning, Teaching and Leading, noting that at this stage there are no
explicit expectations in relation to Attendance, but this will be considered through the ‘test, try and learn’ phase
in 2022.
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It is intended that these documents are all released as ‘provisional’ to guide schools’ practice in 2022, while at the
same time providing the opportunity to test, try and learn from their implementation and build system expectations
in relation to school improvement.

Recommendation | | - Include development of performance targets and measures as part of the revision of the
school improvement framework

Department of Education response:
See response to Recommendation |0

Recommendation |2 - Include targets and measures for attendance rates and levels for Years 7 to |0 for Tasmania
in school improvement plans.

Department of Education response:
See response to Recommendation |0

AUDIT CRITERIA 3 - Is student engagement managed effectively?

Recommendation |3 - Continue to develop ASPIRE focusing on further detail and setting targets for improved
attendance in years 7 to |0.

Department of Education response:
See response to Recommendation 3.

Recommendation |4 - Develop a system to identify signs of disengagement and tools to be used by schools for
structured analysis of information.

Department of Education response

In response to several initiatives, DoE has designed and is implementing a Case Management Platform (CMP). The
CMP will enable the Department to better understand the needs of our leamers, and make data informed decisions
supporting educational and wellbeing outcomes.

The Vulnerability Management module will allow front line staff to identify students who face a range of indicators
that flag that the student may require additional supports to engage in learning. Once the CMP is established and
being used in all schools, it will provide a tool for schools and the system to monitor and analyse attendance of highly
vulnerable students.

School-based Support and Wellbeing Teams will be able to use the CMP data to plan and implement school
strategies that support the wellbeing of all students, with a particular focus on those students with diverse and
complex needs requiring support to engage in learning.

Research indicates that vulnerability indicators such as "out of home care' and 'experiencing housing instability' can
contribute to levels of disengagement.

By implementing standardised practices and entering high quality data across all our systems, the opportunity exists
to have real time access to information and more timely identification of leamers needing support through structured
analysis of information. This includes students who may be disengaging from education and training and activate
supports to ensure they remain engaged.

The CMP technology is established, and will soon be trialled with schools.
Link to the authenticated Case Management Platform for appropriately authorised users.

Annual Student Wellbeing and Engagement Survey

The annual student satisfaction survey has been replaced with the Student Wellbeing and Engagement Survey
(SWES). This survey is administered annually across all Government schools for students in years 4-12. Schools use
this data (along with other available data) to inform their School Improvement Plans.

Four indicators from the SWES are included in the System Progress Measures with associated growth targets.
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https://tasedu-sms.crm6.dynamics.com/main.aspx?appid=9c7381ce-3c8d-eb11-b1ad-002248154fd4&forceUCI=1&pagetype=dashboard&id=d24b55ee-8bc2-eb11-bacc-000d3ad1775b&type=system&_canOverride=true

Student Engagement Team

The Student Engagement Team supports schools to build capacity to maximise student engagement. School
leadership teams are supported to use the Student Engagement Guide to map their current provision and identify
next steps. Over 90 per cent of schools engaged with the Student Engagement Team during 2021/22.

Recommendation |5 - Consider undertaking further work to clarify and agree on the information to be recorded,
reported and monitored regarding student engagement and establishing improvement targets.

Department of Education response:
The Student Engagement Team will undertake further work in 2022 that aims to understand and improve how
schools identify and respond to students at risk of disengagement.

Recommendation |6 - Undertake a benefits analysis to determine the level of success of interventions and
determine where best to invest funds using measurable performance targets

Department of Education response:
The Model for Supporting Students Impacted by Trauma provides 33 schools with targeted funding over two years
(2020 — 2021) to build capacity in their school to support students impacted by trauma.

The impact of this work is measured using a range of student data sets including the annual Student Wellbeing and
Engagement Survey, behaviour data, attendance data and suspension data.

This information is used to strengthen the system response to supporting the most vulnerable students to engage in
learning.

The Department of Education is currently undertaking a review and evaluation of this component of the Model, to
determine the level of success of the targeted interventions implemented by this group of schools.

The review will inform decision making about future allocation of resources to support students impacted by trauma
to engage in leaming.

The review will provide recommendations for use of program resources to support quality outcomes for students

and build capacity of staff, and to improve program alignment with inclusive practice in schools in support of complex
and individual learing needs.

Supporting Students Impacted by Trauma G ﬁ @ o

Recommendation |7 - Consider how information regarding student engagement can be monitored and analysed to
better support DoE and school decisions and processes.

Department of Education response:

The annual student satisfaction survey has been replaced with the annual Student Wellbeing and Engagement Survey
(SWES). This survey is administered across all Government schools for students in years 4-12. Schools use this data
(along with other available data) to inform their School Improvement Plans.

Four indicators from the SWES are included in the System Progress Measures with associated growth targets.
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https://tasedu.sharepoint.com/sites/intranet/Shared%20Documents/Supporting-Students-Impacted-by-Trauma-Model-for-support.pdf?OR=Teams-HL&CT=1629355282306

Data collection of student wellbeing and engagement: https://www.education.tas.gov.au/about-us/projects/child-
student-wellbeing/student-wellbeing-survey-3/

Monitoring system measures of engagement:
Education Performance and Review
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Recommendation |8 - Ensure schools use information that identifies issues that most affect student engagement
when preparing school improvement plans.

Department of Education response:
The Student Engagement Team support school leadership teams to utilise the Student Engagement Guide to map
their current provision and identify next steps.

The Student Engagement Team and School Improvement Team are collaborating to determine how best to support
schools to identify issues affecting student engagement when preparing school improvement plans.

The annual Student Wellbeing and Engagement Survey provides schools with data (by Year and School Level) to use
in school improvement planning on key elements of engagement, including:

- School Climate

- Cognitive Engagement

- School Belonging

- Emotional engagement with teachers

The quality and extent of implementation of the Student Wellbeing and Engagement Survey across Tasmania is
comparable to other national and international surveys in terms of participation rate and school involvement. Many
other studies collect information from representative samples but census-type collections which seek to include the
views of all young people are rare.

Despite the impacts of COVID- 19, all eligible schools (except for Ashley School) undertook the SWS in either Term
| or Term 3 2020.

Approximately 30 000 individual students completed the survey at least once in 2020 (76 per cent of Yr4 — |2
students).

Three data sets are required to determine trends. As such, the 202 | survey data will provide more of an indication
of key wellbeing issues across the state.

Schools are supported to analyse their wellbeing data for school use in school improvement, including examples of
triangulating it with other key data sets such as attendance, in post-survey workshops.
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https://www.education.tas.gov.au/about-us/projects/child-student-wellbeing/student-wellbeing-survey-3/
https://www.education.tas.gov.au/about-us/projects/child-student-wellbeing/student-wellbeing-survey-3/

| 2020 Student Wellbeing Survey Statewide Report

Recommendation |9 - Align satisfaction survey questions to issues that most affect student engagement to provide
meaningful information to determine actions.

Department of Education response:

As per the response to recommendation |7 the annual satisfaction survey has been replaced with the Student
Wellbeing and Engagement Survey (SWES). This survey is administered across all Government schools for students
in years 4-12. Schools use this data (along with other available data) to inform their School Improvement Plans.

A draft Approach to Student Engagement has been developed with clearly defined alignment between the SWES
questions and key elements of student engagement. This resource is expected to be completed in Term 4 2021.

Recommendation 20 - Complete the implementation of the initiative to revise and review the school improvement
framework.

Department of Education response:
See response to Recommendation 10

Recommendation 2| - Ensure teachers are provided with professional learning and development that focuses on
maintaining student engagement.

Department of Education response:
The Student Engagement Team has developed a number of online modules with regard to developing effective
student engagement practice.

From 2022, the content expertise will continue to sit with the Student Engagement Team, while a lens of design and
delivery, as required will be provided by the Professional Learning Institute (PLI) as a consultancy.

Modules will be listed on the PLI website as a program without enrolments.

Each year modules will be reviewed by the Student Engagement Team and as a system to determine who is doing
the modules and send them feedback as part of planned development.

Modules have been delivered by Student Engagement Project Officers to 41 schools across the state.

Recommendation 22 - Provide opportunities for less effective teachers to observe more effective teachers in the
classroom and provide mentoring opportunities with a view to improving teacher performance.

Department of Education response:
Lead Quality Teaching Coaches provide at the shoulder support for teachers and in school coaches. This coaching
model is currently being piloted in |9 schools and includes:
I. Modelling in classrooms (with teachers observing)
2. Co-planning and co-teaching
3. Supporting in collaborative teams with planning learing sequences, task selection, looking/listening for
evidences of learning in work samples and data.

In addition, the Inclusive Practice Team (formed in Term 2, 2021) is focused on building the capacity of schools to
develop and maintain inclusive learning cultures that support the educational outcomes of learners with diverse
needs. The Inclusive Practice Team uses a coaching model of practice to influence improved teacher and school
inclusive practice.

Recommendation 23 - Ensure the development of a risk register that identifies risks to student engagement and
which also develops mitigation strategies for any identified risks.

Department of Education response:
See response to recommendation 4.
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APPENDIX 2

Minister for Education =
Minister for Skills, Training and Workforce Growth Y
Minister for Disability Services —
Minister for Children and Youth Tasmanian
Minister for Tourism, Hospitality and Events Government

Level 5, 4 Salamanca Place, Hobart
GPO Box 123 HOBART TAS 7001 Australia

Phone: +61 3 6165 7794
Email: sarah.courtnev@dpac.tas.gov.au

Hon Ruth Forrest MLC

Chair

Parliamentary Standing Committee of Public Accounts
pac@parliament.tas.gov.au

Dear Ms Fo%t m

| refer to your letter of 24 September 2021 regarding the provision of the following information following
the Auditor-General performance audit Report No 8 of 2018-19: Student Attendance and Engagement:
Years 7 to 10.

Please find below the information taken on notice:

|. Provide a visual example of the ASPIRE dashboard.
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Screenshot of ASPIRE report (participation and attainment) for a randomly selected High school (name
hidden).



M [D Middie 50% of schools

%,/ Tasmanian ASPIRE Report Five-year Comparison ta
sty Government v % @ scrol vaiue school trend simitar schools B School value
Department of Education @ similar schools — =0 + -15 g Qedy +15 ® State value

{DMore information Stownstonsimen B @ J

Years 7-10 Altendance Level - — S "
ercentage with attendance $0% or y |
Satisfaction & wellbeing ® B ey 69 « . | E : |
= (3 L 0

Early years

Year 10 ta 11 Direct Retention - L
Student learning percentage of Year 10 students 89 \‘—/\ / s . —
retained to Aug Year 11 (gov schoots) - |
i % wm W

Enteracy

ey Year 10 to 12 Attainment - P il
il percentage of Year 10 studenls who 7 6 ( B s
altained TCE o s s [mm!———[

Presented in both screenshots above is the display of ASPIRE that is visibile to school leaders, showing
metrics in the “Participation & Attainment” grouping, for both a primary and high school. ASPIRE is
designed to only display the measures relevant to a school, and there are more measures for high schools
in this grouping than for primary schools.

2. Provide a list of the schools that the Case Management Platform (CMP) will be rolled
out in.

The Case Management Platform (CMP) is being developed for use by all areas of the Department of
Education, including all educational sites and corporate business units.

Following an expression of interest process, the school leadership teams from 34 schools from across the
State nominated themselves to participate in this project. These schools will form part of a network of
change leaders playing an essential role leading the transition to the new CMP.

Complete list of Reference Schools:

Sheffield School

North West Support School
West Ulverstone Primary School
Hellyer College

St Marys District School
Kings Meadows High School
Launceston College
Prospect High School
Ashley School

Wilmot Primary School
Windermere Primary School
Glen Dhu Primary School
Bracknell Primary School



lllawarra Primary

Elizabeth College

Hobart College

Claremont College

Cosgrove High School

Taroona High School

Albuera Street Primary School
Springfield Gardens Primary School
Waimea Heights Primary

Lansdowne Crescent Primary School
Lindisfarne North Primary School
Lenah Valley Primary School

Dover District School

Tasman District School

Huonville Primary School

Tasmanian eSchool

EZOL - Edzone Online Tier 4 program
Early Childhood Intervention Services in Burnie, Devonport, Launceston and Hobart.

The project will also engage subject matter expert schools as required to pilot specific modules. This
allows the project team, working with relevant stakeholders across the Department of Education, to
identify schools to provide advice and expertise on particular features and functionality.

3. Provide the number of staff currently employed in the Professional Leaming
Institute. (PLI).

The actual FTE employed in the Professional Leaming Institute (PLI), which in a re-alignment is being
changed to ‘People and Capability Development!, is currently 9.84 FTE with two of those FTE being
fixed-term positions. There is also currently two vacant positions, one of which is a fixed-term position.



4. If possible, provide updated data for the past two years as per contained in Figures |
and 2 on page 14 of the Auditor-General's Full Report.

Figure |: Average attendance rates and levels — Years 7 to 10 — Government schools 2018
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Figure 2: Average attendance rates and levels — Years 7 to 10 — Government schools 2019
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Figure 3: Average attendance rates and levels — Years 7 to 10 — Government schools 2014 — 2019
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5. Provide a list of the current status of each of the Auditor-General's recommendations.

Recommendation tracking sheet - Auditor General Report No. 8 of 2018-2019: Student attendance and engagement Years7 fo 10

Audit recommendation

Consider anaysing absence datafor studentsin each Years 7 io 10 according to educationd risk categories— particularty in schools with alow ICSEA rating —with aview to estaishing
initistives that make a positive difference for disadvantaged students.

Reinforce the use of documentation and self-directed online training modules to increase the relisbility of data entry

Condder using attendance information to measure DoE and school performance

(S

2

3

4 | Report atendance datafor each year group in annud reports

5 | Andyss and report absence information on aregilar and systematic basisto identify any trends and measure the effectiveness of initiatives to improve atendance and reduce
absenteeism.

Define performance measures and targets for student atendance [=

Identify and manege risks to student attendance in Years 7 to 10

6

7 | Monitor trends and establish improvement targets for students a highest educationd risk
8

9

Condder providing further darity to schools regarding the indusion of targetsin school improvement plans for improved parent, community and stakeholder engagement €
10 | Complete the implementation of the initiative to revise and review the school improvement framework |

11 | Indude development of performance targets and measures as part of the revision of the school improvement framework
12 | Indude targets and measures for atendance rates and levels for Years 7 to 10 for Tasmaniain schoo! improvement plans

13 | Continue to develop ASPIRE focusing on further detdl and setting targets for improved atendance in years 7 to 10. [

14 | Develop asystem to identify signs of disengagement and tools to be used by schools for structured andysis of information

15 | Consider undertaking further work to darify and agree on the information to be recorded, reported and monitored regarding student engagement and establishing improverment
targets

16 | Undertake abenefits andysis to determine the leve! of success of interventions and determine where best to invest funds using measurable performance targets

17 | Consider how information regarding student engagement can be monitored and andysed to better support DoE and school dedisions and processes

18 | Enaure schools use information thet identifies issues that most affect student engegement when preparing school improvement plans

19 | Align setisfaction survey questions to issues that most afect student engagement to provide meaningful information to determine actions

20 | Complete the implementation of the initiative to revise and review the school improvement framework

21 | Ensure teachersare provided with professiond learning and development that focuses on mantaning student engagement [

22 | Frovide opportunities for less effective teachers to observe more effective teachers in the dassroom and provide mentoring opportunities with a view to improving teacher
performance.

23 | Ensure the development of a risk regster that identifies risks to sudent engagement and which dso develops mitigation strategies for any identified risks.

Recommendation commenced
Substantially underway
Complete



6. Provide higher quality pdf copies of, or links to:

Student Engagement Guide (see Attachment |)

Measuring System Progress dashboard (see Attachment 2); and
o School Support and Wellbeing Team Guidelines and Resources document (see Attachment 3).

Please find attached copies to this letter.

Once again, thank you for your letter.

Yours sincerely

Hon Sarah Courtney MP
Minister for Education

Encl.
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|. Purpose

These guidelines have been developed to provide guidance to schools on establishing and maintaining School
Support and Wellbeing Teams.

Support and Wellbeing Teams (the Team) play an important role in planning and implementing school strategies
and processes that support the wellbeing of all students, with a particular focus on those students with diverse and
complex needs requiring coordinated support.

The functions of the Team correspond to the National School Improvement Tool (NSIT). The functions
undertaken by the Team align with creating and maintaining a learning environment that is safe, respectful,
tolerant, inclusive and that promotes intellectual rigour.

Learning Services Student Support staff will continue to work closely with schools to ensure that appropriate
resources are available.

2. The Support and Wellbeing Team

Each school must establish and maintain a Support and Wellbeing Team. The Team requires an identified Support
and Wellbeing Lead.

Teams should include staff with a broad range of expertise including school leadership, professional support staff,
support teachers, school health nurses, teachers, school chaplain etc

ROLES:
e ensure members understand and reflect the diverse needs of students
e meet regularly (eg. minimum twice a term) with a clear agenda that ensures relevant staff are invited

e have the knowledge and understanding to access non-school based teams and outside agencies for advice and
support (e.g. Learning Services, Inclusion and Diversity Services; GETI; Aboriginal Education Services; Child
Safety Services; NDIS, Advice and Referral Line, Working It Out)

e Student support processes including positive behaviour support, care team management, learning plans and
NCCD/Tasmanian Disability Educational Funding, individual trauma funding process are collaboratively
managed by the Support and Wellbeing Team

e use appropriate information and data (e.g. professional support staff reports and recommendations, learning
plans, Wellbeing Assessment Tool) to assist in identifying the most appropriate support and/or service for a
student’s needs

RESPONSIBILITIES:

e ensure the school places a high priority on student support (e.g. positive behaviour, educational adjustments)
and wellbeing (e.g. mental health)

e work collaboratively to achieve learning support and wellbeing outcomes for all students

e develop strategies to establish wrap around support for vulnerable students, including updating Learning
Services Student Support as required

e share information, supports and capacity building with teaching staff
e case management co-ordination

e ensure the responsibilities of support staff are understood and enabled (e.g. the role of support teachers to
build teachers’ capacity to provide appropriate educational adjustments for students with a disability)

® ensure appropriate systems records management (e.g. SSS)

Page 3 Please check the Department's website to ensure this is the most recent version.
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e analyse the school's data (e.g. NCCD, attendance, Student Wellbeing Survey) and use the findings to inform
planning

3. The Support and Wellbeing Lead

The Support and Wellbeing Lead may be the Principal, Assistant Principal or Advanced Skills Teacher. It is the
Principal’s responsibility to determine which member of the leadership team is the Support and Wellbeing Lead.
For exceptional circumstances where the Lead cannot be assigned to one of these roles, please contact your
Student Support Leader to discuss.

ROLES:
* have oversight of, and accountability for, the above functions of the Support and Wellbeing Team

* be the point of contact for the Inclusive Practice Coach who has been allocated to work alongside the School
Support and Wellbeing Team to assist continual improvement of inclusive practice.

* be the school's point of contact for Learning Services Student Support for students requiring support as
determined by School Support and Wellbeing Team.

* be responsible for the coordination and/or delivery of in-school professional learning in relation to student
support and wellbeing

RESPONSIBILITIES:
* arrange regular meetings (e.g. minimum twice a term) with an agenda
* coordinate the administration of the Student Wellbeing Survey

* be the school's representative within a network of Support and Wellbeing Leads

4. Supporting Information and Resources

The Support and Wellbeing Team must have a shared understanding of the following resources:

GUIDELINES AND PROCEDURES

Mandatory Reporting Procedure Guide for Inclusive Practice

Student Engagement Guide Support Teacher FAQs

Learning Plan Procedure Inclusive Language Guidelines
ASSESSMENT TOOLS

Tasmanian Child and Family Wellbeing Assessment Tool  Tasmanian Educational Adjustment Descriptor Tool

RESOURCES
Respectful Schools Respectful Behaviour Good Teaching: Inclusive Schools — Disability Focus
Good Teaching: Differentiated Classroom Practice Good Teaching: Inclusive Teaching for Students
Learning for All with Disability
Good Teaching: Trauma Informed Practice Wellbeing Check-in
Student Wellbeing Survey Canvas page Respectful Relationships Education package

(link to self-enrol)
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5. Definitions

Wellbeing Assessment Tool

The Tasmanian Child and Family Wellbeing Assessment Tool was jointly developed by the Department of
Education, the Department of Communities Tasmania and the Department of Health to support a consistent
approach to assessing the wellbeing needs of children, young people and families, and to then determine the level
of support required.

Elements of the Child and Family Wellbeing
Assessment Tool

Levels of Need

The Child and Family Wellbeing Assessment Tool identifies four levels of need to assist practitioners to identify the
most appropriate service response for children, young people and their families.

Level of Need | Response Type | Support Required

Children, young people and families at this level are
achieving expected outcomes. There are no unmet needs
Level | or there are only low level needs that can be met by
universal services. Children, young people and families at
this level can access the services they require directly.

Children, young people and families at this level identify

as having varied areas of need that would benefit from
coordinated early intervention and support from services.
The need cannot be met by universal services alone

but can be met by timely intervention and short-term
engagement with relevant service providers. Initial referral
to support services may be required, after which they may
have capacity to access services directly.

Children, young people and families at this level identify as
having diverse and complex needs. Targeted, multi-agency
support services are required to work with them as a
priority to provide support over a medium to long-term
timeframe. Ongoing support to access and continue to
engage with support services may be required.

Children, young people and families at this level identify

as having multiple complex needs requiring intensive

help. Immediate, intensive intervention is required over a
longer period to address the significant and complex needs
Response identified. Ongoing case management may be required to
keep them engaged with support services.

Intensive/
Level 4 Specialised

It is important to note that children, young people and their families can move across the four levels of need as
their circumstances change and supports are put in place to address their needs.
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6. Support and Wellbeing Team — Checklist for schools

[School Name] Support and Wellbeing Team

Name of Support and Wellbeing Lead

Support and Wellbeing Team (SWT) members
including roles and responsibilities

Planned frequency/dates of meetings

Provisions in place to include SWT members offsite

SWT bplans (incl person responsible) for:
e Preparing agenda

e Recording and monitoring progress of
actions

e Storing decisions/actions

e Communication with stakeholders (e.g.
parents/carers, staff, students professional
support staff, school health nurses, internal
and external agencies)

e Documenting information in SSS (required)

Relevant contacts in Learning Services Student
Support

Referral process for:
e Teachers referring to SWT

o  SWT referring to professional support staff,
school health nurse

e SWT referring to internal or external
agencies

Data sets to inform decision making
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Authorised by: Craig \WWoodfall, Director Student Support and Ruth Davidson, Director Child and Student
Wellbeing

Contact: student.support@education.tas.gov.au
Last Significant Review: 25 May 202 |

Review Due: 3| December 202 |

This Document Replaced: Support and Wellbeing Teams Guidelines
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